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ABSTRACT 

In this study, we aim to address questions about how UAE 

Leadership Development Plans and Employability connect with 

current students in UAE classrooms by evaluating the correlation 

between the employability of UAE university students and their 

emotional intelligence (EI) and problem-solving skills. Moreover, we 

cover what must be considered in the curricula of UAE Universities 

to prepare future leaders to lead the workforce. To that end, we 

employed an employability test developed by AQR International UK 

and collected data from 310 undergraduate students aged 17 to 55. 

Both EI and problem-solving skills were strongly positively 

correlated with employability (p < .001). Even though male 

participants scored higher than female participants for EI and 

problem-solving skills, analysis of variance revealed nonsignificant 

gender differences (p > .05 for these variables. Our study 

underscored the critical role of EI and problem-solving skills in 

facilitating leadership potential among university students. These 

insights are particularly instrumental in informing the higher 

education curriculum and in assessing employability and leadership 

potential. 
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INTRODUCTION  
In the UAE, a modern, newly built country with global outreach, the government devotes 

considerable attention and coordinated effort to Youth Development Programs and the growth 

of leadership potential. This ambition involves preparing and shaping future world leaders who 

are ready to adapt to the challenges of tomorrow and support the Global Goals and agenda 

encompassing the UN Sustainable Development Goals 2030 (UAE Government platform, 2025). 

Educational programs reflect these ambitious intentions while combining state-of-the-art 

technology with a finely-tailored Leadership Competencies Framework (Abdallahet al., 2025). 

Notable progress has been made to incorporate women from society and the community into 

the workforce, and many social contribution initiatives, led by female ministers, promote a 

vision of gender equality and inclusion. The role of soft skills, personality traits, and Emotional 

intelligence (EI) has received unprecedented attention. Extensive research has focused on 

defining and measuring EI’s components. However, the EI concept has remained without a clear 

and consensual definition. Even though early studies assessed EI as arising from the emotional 

experiences of individuals or groups, current research has conceptualized EI in terms of 

personality traits and competencies (Odame & Pandey, 2025).  Today, EI encompasses the ability 

to understand, regulate, and utilize emotions, both personally and in relation to others, to 

address social and professional issues effectively. Hence, it involves acknowledging one’s own 

emotions, interpreting others’ emotions, and implementing this understanding to direct actions 

and decisions. (Kgosiemang & Khoza, 2022; Pretorius & Plaatjies, 2023) Psychological research 

has further examined the interaction between emotions and cognitive functions, including 

decision-making and problem-solving. Thus, it reveals a strong association between decision-

making processes and the brain regions tasked with emotional regulation (Almotrefi, 2025; Dev 

et al., 2025a; 2025b). 

Problem-solving involves identifying, analyzing, and resolving issues to attain desired 

outcomes. Defining the issue, assessing possible solutions, and implementing the most 

appropriate strategy are the three primary steps of effective problem-solving Childress & Geoff, 

2017).  Alongside EI, problem-solving skills are highly valued in professional and organizational 

contexts. Research has systematically demonstrated a strong link between EI and effective 

problem-solving. EI facilitates emotional stability, improves constructive interpersonal 

interactions, and boosts personal development. It enhances individuals’ ability to establish 

goals, face obstacles, and succeed in diverse settings (Adigwe, 2015; Korkmaz et al., 2020). 

In the era of globalization and rapid technological advancement (Kilinc & Tarman, 2022), 

in a country like the UAE, where a global workforce is well-established, the skills required to 

navigate modern life are evolving faster than ever before. Alongside digital literacy, the demand 

for soft skills—specifically EI—has become increasingly pivotal (Dev et al., 2025a; 2025b). This 

condition is especially applicable to emerging economies, where integrating the local workforce 

into a globalized labor market poses notable challenges (Deniz, 2013). Multiple models have 

been developed to conceptualize EI, each underscoring specific attributes. In one of the most 
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widely adopted models, scholars identify four foundational dimensions: self-awareness, self-

management, social awareness, and relationship management (Harvard, 2009). 

Through social learning or formal training, many EI competencies, such as empathy and 

self-control, can be acquired. Higher EI is characterized by more advanced competencies, such 

as conflict management and teamwork (Kanesan & Fauzan, 2019; Yalın & Sözen, 2015). 

Moreover, EI enables people to perceive and understand others’ emotions and to apply that 

awareness to attain specific goals—for example, a nurse interpreting a patient’s emotional state 

to deliver suitable care. EI is instrumental in managing a broad spectrum of c o mp l e x  

i s s u e s , rendering it a beneficial resource for collaborative problem solving and conflict 

resolution (Başoğul & Özgür, 2016; Beyazıt et al., 2023; Oyenuga, 2024). 

In the United Arab Emirates (UAE), the government emphasizes nurturing leadership 

within the Emirati population, prioritizing ongoing upskilling to enable Emiratis to participate in 

and lead in the global arena (Areepattamannil, 2024). From early socialization onward, 

leadership development is shaped by family dynamics, cultural expectations, and an educational 

system designed to nurture key personality traits aligned with national goals. Increasingly, 

leadership development initiatives involve empowering women to assume prominent roles in 

society (Hassan Al Marzouqi & Forster, 2011). 

Furthermore, applying a strength-based approach to leadership nurtures the spirit of 

ongoing growth and development (Breevaart et al., 2025). Even though EI has been widely 

explored in various global contexts, not much research has specifically addressed its relationship 

with problem-solving, especially in Emirati society and among university students in the UAE. 

Existing studies have centered primarily on the link between EI and academic achievement or 

employability and reduced stress (Avunduk, 2021), leaving a substantial gap in understanding 

how EI correlates with problem-solving skills within the unique social and cultural context of 

Emirati higher education and society. Given the UAE government’s strategic emphasis on youth 

empowerment and leadership development, in this study, we investigate the role of EI in 

improving problem-solving skills and employability, both of which are timely and essential 

issues. Even though most previous studies have predominantly employed qualitative methods, 

such as structured interviews, we adopt a descriptive quantitative approach in this study, using 

a questionnaire survey. Hence, we aim to provide broader insights into and a fresh perspective 

on the nature of the relationship between EI and problem-solving skills. 

In this study, we explore the current status of employability and leadership development 

among university students in the UAE, emphasizing EI and problem-solving skills as key 

indicators. Insights from the study’s findings should facilitate the development of targeted social 

policies to help prepare Emirati youth for effective participation and leadership on local, 

regional, and global stages. Furthermore, we wish to examine whether gender correlations with 

EI are significant, as this is pivotal to increasing female participation in the UAE, including the 

appointment of female leaders in key positions in the future of the UAE. Additionally, the 

workforce in the UAE in the past decade has been welcoming increased number of female 
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employees, and the latter has been endorsed by the UAE Government Leadership itself. By 

investigating the correlations among EI, Problem Solving, and Employability, we offer a fresh 

perspective in this study. 

Problem-Solving 

Regarding problem-solving skills, they must help professionals improve operational processes 

and thereby achieve the desired results. The first step involves defining the problem at hand by 

specifying the issues, including their scope and impact, and understanding what must be 

accomplished. By analyzing the problem's root cause, one can understand the factors that drive 

it (Andrews & Aydin, 2020). Once equipped with the necessary insight, the professional can 

articulate possible solutions by drawing on creative thinking and integrating ideas from 

diverse perspectives. The next step encompasses implementing the chosen solution and 

monitoring its outcomes, making adjustments as needed to facilitate the effectiveness of the 

targeted process. Therefore, being learnable and improvable, critical thinking, effective 

communication, adaptability, collaboration, and creativity comprise all key problem-solving 

skills (Jordan & Troth, 2021). 

Visone (2018) investigated the development of problem-solving skills among teachers at 

a public university—aspiring educational leaders—during summer teaching programs that 

integrated realistic scenarios. Data were gathered through interviews and a survey addressing 

perceived problem-solving skills. The findings revealed a notable improvement in participants’ 

theoretical problem-solving skills, but not in their capacity to navigate real-world challenges 

effectively. Participants recognized the value of learning from both peers and instructors, 

articulating the need for ongoing support and practical experience to reinforce their problem-

solving skills. Similarly, Tekeli (2010) reported that university students effectively addressed 

challenges by using various strategies that improved their problem-solving skills. Nevertheless, 

limited studies in the UAE have investigated this issue. Accordingly, our study will uniquely 

contribute to problem-solving issues by expanding on the relevant literature. In addition to 

problem-solving, we investigate emotional intelligence and employability, and examine the 

correlation coefficient among these three variables. 

Emotional Intelligence 

Emotions influence how people respond to situations, rendering efficient use and management 

of emotions a valuable competence. EI encompasses key skills in social situations: self- 

awareness to acknowledge one’s thoughts, feelings, and reactions (Kargeti, 2023); self-

regulation to handle one’s own emotions and impulses; awareness and empathy to appreciate 

others’ feelings and perspectives (Alzoubi & Aziz, 2021; Filice & Weese, 2024). A key component 

involves effective skills and can facilitate academic achievement (Iswinarti & Hasanati 2020). 

Professionals can employ EI to reflect on and derive insight from their previous actions and 

implement any requisite improvements (Gómez-Leal et al., 2022). 

Emotional Intelligence, Problem-Solving, and Employability 

Studies have demonstrated that higher EI helps an individual tackle problems. One plausible 
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mechanism involves increased awareness and regulation of emotions, especially in a 

professional setting. Individuals with higher EI can better acknowledge their emotions and 

control their reactions (Ahad et al., 2021; Modna et al., 2023), which helps prevent irrational and 

impulsive decision-making during the problem-solving process. Additionally, empathy and social 

skills encourage cooperation within a team, fostering conflict resolution and communication 

among individuals who must collaborate to solve problems. Thanks to the self-motivation and 

persistence associated with higher EI, these professionals can overcome obstacles and retain 

focus during the problem-solving phase (Bru-Luna et al., 2021). Furthermore, studies have 

indicated that fostering stress management enables EI to help professionals develop more 

thoughtful solutions. Combining self-awareness, empathy, and self-regulation can help a 

professional make the most effective problem-solving decisions (Estrada et al., 2021). We also 

aim to determine correlations among emotional intelligence, problem solving, leadership, and 

gender in this study. The pressure to perform, actively participate in UAE social life, and 

proactively shape the future has risen among Emirati women. Women in the workforce are 

typically expected to exhibit more assertiveness than male managers (Schlamp et al., 2025). 

Problem-solving also facilitates EI: By navigating the challenges of problem-solving, an 

individual’s self-awareness of positive and negative emotions improves, helping them structure 

their reactions in various social situations. Hence, by engaging in problem-solving tasks, 

especially as part of a team, professionals develop empathy and the ability to facilitate effective 

collaboration and communication. Within organizations, leaders with higher EI can guide their 

teams in complex situations, foster collaboration, and establish a positive working environment. 

This approach is pivotal for addressing problems that require diverse opinions and skills and is 

critical in countries such as the UAE, where we witness unprecedented ambition for the equal 

inclusion of male and female leaders in government’s key positions. For aspiring leaders, 

education can be instrumental in developing EI competencies and problem-solving skills. 

Furthermore, understanding and managing one’s emotions can facilitate critical personal 

growth and improvement opportunities (Atrizka & Pratama, 2022). Even though EI is considered 

comparatively stable, individuals with increased awareness of their emotional capacities and 

personal characteristics can engage more effectively in social interactions. Altogether, EI can be 

advanced and reinforced over time via deliberate learning and experience. 

Questions and Hypotheses 

To better understand the correlations among EI, problem-solving skills, and employability 

among students in the UAE, we seek to address the following research questions: 

Questions  

RQ1. What is the relationship between emotional intelligence and employability among 

university students in the United Arab Emirates? 

RQ2. What is the relationship between problem-solving skills and employability among 

university students in the United Arab Emirates? 

RQ3. To what extent do emotional intelligence and problem-solving skills jointly predict 
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employability among university students in the United Arab Emirates? 

Hypotheses 

H1. There is a statistically significant positive correlation between emotional intelligence and 

employability among university students. 

H2. There is a statistically significant positive correlation between problem-solving skills and 

employability among university students. 

H3. Emotional intelligence and problem-solving skills significantly predict employability among 

university students. 

METHODOLOGY 

Research Design 

We used a descriptive survey method to identify intergroup differences and relationships among 

latent psychological variables, including EI, problem-solving, and employability. The design 

enables us to test the hypothesis and reinforce the generalizability of the results to a similar 

educational setting (Almusaed et al., 2025; Nardi, 2028). 

We chose a descriptive quantitative technique owing to its objective quantification of 

the Emotional Intelligence (EI) and problem-solving competencies. It enabled us to conduct 

gender-based comparisons and identify statistically significant associations among variables in 

a large student population (Duckett, 2021; Ghanad, 2023). 

Study Sample 

The sample comprised of 310 undergraduate students (172 males and 138 females). One of the 

sampling techniques used was cluster sampling where intact undergraduate classes in various 

faculties were selected. The ages of the participants were between 17 and 55 years. The 

difference in the age indicates the enrollments diversity in higher education, in which students 

can start or rejoin their studies at different ages of life because of personal, professional, or 

social factors. 

Table 1.  

Distribution of the Study Sample by Gender and Age 

Variable Category Frequency (n) Percent (%) Valid Percent (%) 
Gender Male 172 55.5 55.5 
 Female 138 44.5 44.5 
 Total 310 100.0 100.0 
Age (years) 17–25 186 60.0 60.0 
 26–35 84 27.1 27.1 
 36–45 28 9.0 9.1 
 46–55 12 3.9 3.9 
 Total 310 100.0 100.0 

 

Data collection tools 

The employability test, developed by AQR International (UK) and initially formulated to 
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determine emotional intelligence, problem-solving aptitude, and employability competencies, 

was used in the study. By acknowledging that the antecedent scale is appropriate for a broad 

range of graduates and employees, we meticulously adjusted it to better appeal to 

undergraduates in the UAE context. This adjustment involved selectively retaining items 

explicitly associated with our research variables and making appropriate wording changes to 

ensure that the cohort resembled a university cohort. 

The psychometric assessment test, which is a questionnaire comprised thirty items that 

were categorized into three parts: (1) Emotional Intelligence (10 items), (2) Problem-Solving 

Skills (10 items), and (3) Employability-related Dispositions (10 items). The responses were 

evaluated for each item using a five-point Likert scale from 1 (strongly disagree) to 5 (strongly 

agree). 

The Cronbach’s alpha was used to determine the internal consistency of the subscales, 

and all three domains yielded coefficients ranging from .821 to .931, indicating strong reliability. 

Table 2 depicts the reliability summary of the questionnaire with high reliability values. Table 2 

illustrates the scale’s reliability and validity results. 

Table 2.  

The Cronbach’s Alpha for the Reliability of the Questionnaire 

Domain No. of Items Cronbach’s Alpha Face Validity 

Problem Solving 10 .871 .931 

Emotional Intelligence 10 .821 .850 

Employment Readiness 10 .931 .932 

Total Scale 30 .921 .954 

 

Data Collection 

We collected the data by distributing the online questionnaire over three weeks in February 

2025. The questionnaire was emailed to 400 randomly selected students. A total of 322 

questionnaires were returned, of which 12 were discarded as incomplete. The final sample 

included 310 questionnaires, which were considered adequate and representative of the 

research population. Before completing the questionnaire, participants were assured that their 

responses would be kept confidential and that their identities would remain anonymous. 

Ethical Considerations: We adhered to all institutional and national ethical standards 

throughout the study. All participants were informed of their consent and that their 

participation was voluntary. No personal data were gathered, ensuring confidentiality 

throughout the study and beyond. 

Data Analysis 

SPSS (Version 26) was used to analyze the data to address the research questions and test the 

three hypotheses. Descriptive statistics involved presenting the mean values and the standard 

deviations of all the questionnaire items. Furthermore, we reported general mean scores for 

emotional intelligence (EI) and problem-solving skills for men and women. The independent-
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samples t-test was used to establish whether any statistically significant gender differences 

existed among these variables. Additionally, Pearson correlation coefficients were calculated to 

assess the direction and strength of the relationships among EI, problem-solving skills, and 

employability. The level of statistical significance was set at .05. 

The assumptions of parametric testing were tested before hypothesis testing. Given the 

large sample size, the normality assumption was considered acceptable based on the Central 

Limit Theorem. Homogeneity of variance and linearity were also assessed and found to be 

satisfied, justifying the use of parametric analyses. 

RESULTS 

First, we provide an overview of central tendency and variability and present the mean scores and 

standard deviations for constructs such as emotional intelligence, problem-solving aptitude, 

and employability. 

These descriptive statistics yield an approximate sketch of the distributional properties 

and general trends of the data. 

The following analysis outlines inferential procedures, namely, the Levene test for 

homogeneity of variances and independent t-tests to address gender-specific differences in 

emotional intelligence and problem-solving skills. Once these tests have been completed, 

Pearson correlation tests are conducted to evaluate whether emotional intelligence, problem-

solving ability, and employability are correlated as hypothesized. Altogether, these stringent 

steps provide a solid basis for testing the study’s hypotheses. 

Descriptive Results (Preliminary Analysis) 

In this section, the descriptive statistics of the key variables of the study, such as emotional 

intelligence, problem-solving skills, and employability, will be provided. These outcomes give a 

summary of the properties of the sample used in the study and can be taken as a precursor 

before the correlational and predictive analysis. See the bellow figure. 

Figure 1.  

Overall mean scores for the main study constructs (Emotional Intelligence, Problem-Solving, and 

Employment Readiness). 

Constructs                       Mean Score (out of 5.0) 

Emotional Intelligence   | ██████████████████████████████████▎ (4.16) 

Problem-Solving          | █████████████████████████████████▊  (4.11) 

Employment Readiness     | █████████████████████████████████▋  (4.10) 

 

The scores in the figure 1 shows a high mean at the general levels of all the constructs 

with the highest mean of 4.16 being recorded in Emotional Intelligence. Problem-Solving (M = 

4.11) and Employment Readiness (M = 4.10) immediately come in second and third rank, which 

means that the UAE sample is well-grounded in employability skills. 

Emotional Intelligence  
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The descriptive examination shows that university students indicated moderate and high 

emotional intelligence. Table 3 shows the mean scores and the standard deviations of each 

dimension. 

Emotional Intelligence (EI) is the ability to manage both your own emotions and 

understand the emotions of people around you. There are five key elements to EI: self-

awareness, self-regulation, motivation, empathy, and social skills. 

(1) Emotional Intelligence (10 items), (2) Problem-Solving Skills (10 items), and (3) 

Employability-related Dispositions (10 items). 

Table 3. 

The Responses of the Study Sample Individuals to the Factor of Emotional Intelligence 

Item Mean Standard 
Deviation 

1. I find it beneficial to ask questions and learn from those around me. 4.40 0.84 

2. I get satisfaction out of helping others. 4.40 0.82 

3. I usually know when I upset someone. 4.30 0.85 

4. I am a good listener. 4.30 0.83 

5. I always tend to be aware of how other people feel. 4.20 0.89 

6. I take care to listen to other views and ideas. 4.20 0.89 

7. When working with others, I often notice how they could work better. 4.10 1.02 

8. I am aware of my own emotions. 4.00 0.93 

9. I often try to see things from other people’s points of view. 3.90 0.98 

10. I often get my own way in groups. 3.80 1.04 

 

Table 3 illustrates the mean value for each item measuring EI. The statements “I find it 

beneficial to ask questions and learn from those around me” and “I get satisfaction out of 

helping others” had the highest mean (Mean = 4.4). The statements “I usually know when I have 

upset someone” and “I am a good listener” followed (Mean = 4.3). The statements “I always tend 

to be aware of how other people feel” and “I take care to listen to other views and ideas” had 

the third highest mean (Mean = 4.2). The statement “When working with others, I often notice 

how they could work better” had the fourth highest (Mean = 4.1), whereas the statement “I am 

aware of my own emotions” scored fifth highest (Mean = 4.0). The statement “I often try to see 

things from other people’s points of view” had the sixth-highest mean (M= 3.9). Finally, the 

lowest-scoring statement was “I often get my own way in groups” (Mean = 3.8). 

Problem-Solving Skills 

Findings indicate that the students portrayed acceptable problem-solving abilities. Table 4 

provides detailed descriptive statistics. 

Problem solving: Transforming ability, answering ability, interpreting ability, verifying ability 

(1) Emotional Intelligence (10 items), (2) Problem-Solving Skills (10 items), and (3) 

Employability-related Dispositions (10 items). 
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Table 4.  

The Responses of the Study Sample Individuals to the Factors Driving the Problem-Solving 

Item Mean Standard Deviation 

Problem-solving allows me to exercise my mind. 4.40 0.80 

I prefer to solve a problem myself rather than give it to someone 
else. 

4.30 0.84 

When I see a problem, I immediately think of solutions. 4.30 0.96 

I enjoy finding solutions to difficult problems. 4.20 0.92 

My friends will often come to me for advice if they need it. 4.10 0.92 

I usually deal with most problems I come across. 4.10 1.07 

I always try to meet deadlines. 4.00 1.01 

I can always work out how to deal with a problem. 4.00 1.04 

I enjoy solving puzzles. 3.90 1.03 

I engage in voluntary work helping others. 3.80 1.13 
 

Table 4 presents the mean values for the problem-solving items. The statement 

“Problem- solving allows me to exercise my brain” had the highest mean (Mean = 4.4). Then, 

both statements “I prefer to solve a problem myself than give it to someone else” and “When I 

see a problem, I immediately think of solutions” had the second-highest mean (Mean = 4.3). The 

statement “I enjoy finding solutions to difficult problems” followed suit (Mean = 4.2). The lowest 

mean occurred for “I engage in voluntary work helping others” (Mean = 1.56). 

Employability 

The results indicate that overall students considered themselves as moderately to highly ready 

to work. The table 5 provides the summary of the corresponding descriptive statistics. 

Table 5. 

The Responses of the Study Sample Individuals to the Factor of Employment Readiness 

Item Mean Standard Deviation 

I keep all of my work organized in files. 4.10 0.94 

I like being responsible for something. 4.30 0.92 

I work hard to do well. 4.10 0.97 

I understand how important it is to keep up to date. 3.90 1.07 

I prefer to stick to the rules. 4.40 0.77 

I am often described as an “ideas” person. 3.90 0.97 

I generally plan what I am going to do. 4.20 0.93 

People generally trust me for advice and support. 4.10 0.93 

I can influence others when they see things differently from me. 4.10 0.96 

I can see myself being successful in the future. 3.90 0.96 

 

Table 5 presents the mean employability score. The item “I prefer to stick to the rules” 

had the highest mean (Mean = 4.4), followed by “I like being responsible for something” (Mean 

= 4.3). The lowest-scoring items were “I am often described as an ‘ideas’ person,” “I understand 
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how important it is to keep up to date,” and “I can see myself being successful in the future” 

(Mean = 3.9). 

Correlational Results 

The conditions for parametric statistical inference were thoroughly verified before conducting 

empirical tests. Specifically, we tested the assumptions of homogeneity of variance, linearity, 

and normality to determine the suitability of the inference processes. The diagnostic results 

satisfactorily verified all the necessary assumptions. Hence, the parametric tests were used 

in the subsequent 

analyses (Table 6). 

Table 6.  

Results Associated with Parametric Assumption Tests 

Assumption Test/Method Result 

Normality Central Limit Theorem (n > 30) Assumption met 

Homogeneity of variance Levene’s Test Assumption met 

Linearity Scatterplot inspection Assumption met 

 

In this section, the statistical tests conducted to test the three hypotheses in this research 

are outlined. Using Levene's test of homogeneity of variances and independent-samples t-tests, 

we conducted parametric tests of gender differences in emotional intelligence and problem-

solving skills. Moreover, we calculated Pearson product-moment correlation coefficients to 

determine the associations among emotional intelligence, problem-solving skills, and future 

employability. 

Results of H1. There is a statistically significant positive correlation between emotional 

intelligence and employability among university students. 

Pearson correlation analysis was done to determine the relationship between emotional 

intelligence and employability. 

Table 7. 

Pearson Correlation between Emotional Intelligence and Employability 

Variables Employability 

Emotional Intelligence r = 0.62** 

  

These findings in the table 7 indicated that there was a positive and statistically 

significant relationship between emotional intelligence and employability (r = 0.62, p <.001). 

This means that the greater the emotional intelligence, the greater the employability readiness 

between university students. 

Results of H2. There is a statistically significant positive correlation between problem-solving 

skills and employability among university students. 

In order to test this theory, a correlation coefficient was tested by applying Pearson 
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correlation to establish the relationship of problem-solving skills employability. 

Table 8. 

Pearson Correlation between Problem-Solving Skills and Employability 

Variables Employability 

Problem-Solving Skills r = 0.56** 

 

Table 8 presents a positive and statistically significant correlation between problem-

solving skills and employability (r = 0.56, p <.001), which is that students with more problem-

solving skills are more likely to report higher employability readiness. 

Results of H3: Emotional intelligence and problem-solving skills significantly predict 

employability among university students. 

We built hypothesis 3 to explore which problem-solving skills and emotional 

intelligence were positively associated with employability. 

Table 9.  

Pearson Correlation Coefficients Between Emotional Intelligence, Problem-Solving Skills, and 

Employability 

Variables EI_MEAN PS_MEAN Employability 

EI_MEAN 1   

PS_MEAN .74** 1  

Employability .74** .77** 1 

N 310 310 310 

**p<0.05 

 

Table 9 illustrates the correlation coefficients among emotional intelligence, problem-

solving skills, and employability. The findings indicate that emotional intelligence and problem-

solving skills were positively correlated and statistically significant (r = .744, p < .001), suggesting 

that students with a higher emotional intelligence were better able to solve problems. 

The same high positive correlation was also observed between emotional intelligence 

and employability (r=.737, p <.001), suggesting that students with greater emotional intelligence 

had greater employability and leadership potential. Additionally, problem-solving skills were 

found to be highly and significantly correlated with the employability (r = .767, p < .001). All 

these findings suggest that both emotional intelligence and problem-solving skills significantly 

predict students’ employability. 

Hypothesis H3 was completely substantiated. The findings demonstrated that significant 

positive relationships at the .001 level or lower existed among emotional intelligence, problem-

solving skills, and employability. These results suggest that increased employment and future 

leadership potential are correlated with higher levels of emotional intelligence and problem-

solving ability. 

Supplementary Analysis 
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Despite the fact that the issue of gender differences was not the main aim of the current study, 

the independent samples t-tests were provided as an additional study to determine whether 

there were any differences in emotional intelligence and problem-solving abilities in male and 

female students. The findings showed that there were no statistically significant differences 

between males and females on the emotional intelligence, t versus = and problem-solving, t 

versus =. These results indicate that gender groups are similar in their relationships towards 

emotional intelligence, problem-solving skills, and employability. 

Table 10.  

Descriptive Statistics and t-Test Results for Emotional Intelligence Scores by Gender 

Gender N Mean Std. Deviation t P (Sig.) 

Male 172 4.22 0.52 1.42 0.16 

Female 138 4.13 0.52 1.42 0.16 

 

Table 10 presents the descriptive statistics and t-test results for emotional intelligence 

scores by gender. The findings reveal that male students did not have higher (t = 1.42, p = .16) 

emotional intelligence (M = 4.22, SD = 0.52) than female students (M = 4.13, SD = 0.52). Hence, 

no significant difference (p = .16) was observed between male and female students in emotional 

intelligence. 

Table 11. 

Descriptive Statistics and t-Test Results for Problem-Solving Scores by Gender 

Gender N Mean Std. Deviation t p 

Male 172 4.13 0.53 1.33 0.18 

Female 138 4.05 0.54 1.33 0.18 

 

Table 11 presents descriptive statistics and t-test results for problem-solving scores by 

gender. The findings indicate that the mean problem-solving scores among male students (M = 

4.13, SD = 0.53) were not significantly (t = 1.33, p = .18) higher than the mean problem-solving 

scores among female students (M = 4.05, SD = 0.54). These results reveal no gender differences 

in problem-solving ability among the study participants (p = .18). 

DISCUSSION 

In this study, we determined the relationship between the employability of university students 

in the UAE and their emotional intelligence (EI) and problem-solving abilities in the context of 

leadership. Moreover, we examined gender differences in emotional intelligence and problem-

solving skills and explored how such personality characteristics were associated with 

employability. Both descriptive and inferential results were helpful in revealing students’ 

cognitive-emotional skills and their consequences for further professional preparation. 
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This discussion will start by discussing the hypothesis-testing results and then this will be 

followed by theoretical interpretation of the results. 

Correlational Results 

The outcome of H1 suggested that there was statistically significant positive relationship 

between emotional intelligence (EI) and employability preparedness. The more the students 

had higher emotional intelligence scores, the more they were likely to report high employability 

readiness. 

In the same manner, H2 showed that problem-solving skills and employability readiness 

were positively correlated with a significant level of statistical significance. Greater problem-

solving skills were also noted to be associated with higher employability readiness by students 

who showed greater abilities to solve problems. 

Moreover, the H3 hypothesis proved that emotional intelligence is strongly positively 

correlated with problem-solving skills. The correlation coefficients were all greater than.70 and 

were statistically significant (p<.001) so they showed that there were strong correlations 

between the three variables. 

The results imply that there is a close relationship between the problem-solving skills and 

emotional intelligence and employability readiness of university students in the UAE. These 

relationships however should be viewed as associations and not causal effects considering that 

the study design is correlational. 

These findings correlate with existent literature pointing to the fact that emotional 

intelligence is correlated with job-related competencies of communication, teamwork, 

adaptability, and decision-making (Joshi, 2025; Lion et al., 2025; Singh et al., 2024; Yuldasheva, 

2024). Similarly, the high correlation between problem-solving abilities and employability is 

justified by studies, which place a main focus on problem-solving as the main element of labor-

market readiness in the economy of knowledge (Koe, 2022; Halwasiya et al., 2023). 

Theoretically, these results can be explained in the context of Social Capital Theory that 

focuses on the importance of interpersonal relations, trust, mutual norms, and connection 

resources in determining the opportunity and professional performance of individuals. Students 

of greater emotional intelligence have more chances to form positive social contacts, work in 

groups, and create positive support networks. On the same note, good skills in problem solving 

can develop a perception of competence in the social and professional arena. All these features 

are linked to increased access to informational and relational resources, which are connected 

to employability readiness. 

Therefore, the result corroborates the applicability of the Social Capital Theory in the 

explanation of the relationships between psychological capabilities and professional 

preparedness among the students of universities. Social sciences will become more and more 

important in the future (Tarman,2017). 

Synthesis of Findings 

The high novelty of the current study is the fact that it presents a combined empirical model of 
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the direct association of emotional intelligence and problem-solving with employability in the 

particular setting of Abu Dhabi. 

Altogether, the findings indicate that the quality of students’ emotional and cognitive 

skills in Abu Dhabi is a major predictor of employability, whereas demographic variables such as 

gender are not. Emotional intelligence and problem-solving are complementary skills that 

determine the students’ capacity to communicate effectively, manage relationships, tackle 

complex problems, and build supportive networks. 

All these steps are key aspects of social capital that translate into greater employability 

and leadership capabilities. 

These results have notable implications for institutions of higher learning, suggesting that 

programs to improve students’ socio-emotional and cognitive competencies can substantially 

enhance their preparedness to enter the labor market. Accordingly, universities should focus on 

integrating emotional intelligence, collaborative problem-solving, and leadership development 

into broader employability frameworks and incorporating these skills into academic curricula. 

Furthermore, career counseling services can offer workshops to develop emotional regulation 

skills; professors can incorporate more collaborative, experiential learning activities to improve 

emotional intelligence, problem-solving, and leadership skills. This approach would help prepare 

more students for the global market environment that the future workforce could demand. 

As one major implication, higher education institutions need to go beyond generic 

workshops and bypass the inclusion of socio-emotional measurements and problem-solving 

simulations into the academic testing and post-graduation mandates. 

Our results underscore the importance of emotional intelligence and problem-solving 

skills for students’ preparedness to adapt to the changing nature of the modern working 

environment. Educational practitioners can develop applied projects, simulations, and group 

tasks to help develop these competencies in the learning environment (Ivygina et al 2019). 

Developing such strengths can positively impact the students’ adaptability, resilience, and 

leadership potential. For institutions, investing in socio-emotional and cognitive training can 

yield a more competitive workforce better suited to professional work. 

Conclusion 

While acknowledging that problem-solving skills are pivotal in professional roles, and EI fosters 

effective navigation of social situations and emotional control, we explored correlations 

between these variables and employability in a sample of graduate students. This approach is 

critical to countries such as the UAE, which has invested substantial effort in shaping the Global 

leaders of tomorrow. Our study’s findings will help educators better understand how EI and 

problem-solving skills are associated and how they can be integrated in professional settings to 

optimize career success for current students who are prospective leaders. Our study has 

demonstrated the need for a strong focus on developing and evaluating EI and problem-solving 

skills as part of the higher education curriculum, especially in the study’s last years. Addressing 

this need will benefit the local economy and support the Ministry of Human Resources and 
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Emiratization's goal of developing future leaders in the knowledge-based economy. 

Like other UAE studies in the field, we encountered notable challenges, including the 

limited availability of prior research within Emirati society or cultural comparable contexts. 

Even though we collected valuable quantitative data through this study’s descriptive approach 

and survey design, more nuanced and detailed insights could be produced using qualitative 

methods, such as interviews and focus groups. Accordingly, we recommend that future research 

be conducted within diverse organizational settings where university graduates are employed to 

assess their practical problem-solving skills and the real-world application of EI more effectively. 

The latter may better support the need to reassess the educational curriculum, which must be 

aligned with industry needs and future demands imposed by a fast-changing society in the 

context of Globalization. It especially underscores the importance of social studies in our current 

times and future (Tarman, 2005). 

Limitations and Implications 

Our study is not without limitations. The application of a descriptive survey design and self-

reported instruments can diminish analytical depth and introduce response bias. Conversely, 

the absence of qualitative approaches will prevent us from observing participants’ in-depth 

experiences. We suggest that future studies employ mixed-methods or qualitative research in 

other organizational settings to provide more compelling data on emotional intelligence and 

problem-solving abilities. Our findings highlight the centrality of emotional intelligence and 

problem-solving skills to employability and leadership development among university students. 

The findings suggest that higher education institutions should integrate emotionally intelligence 

training and problem-solving experiences in their curricula to enhance students’ readiness for 

the labor market. 

Our research provides empirical evidence at the policy level to support initiatives that 

align educational outcomes with labor-force requirements, thereby nurturing the development 

of a skilled and flexible future labor force in the UAE. 
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